
Voices
for Vermont’s Children

A Vermont KIDS COUNT Issue Brief
March 2010

Promoting public policy that enhances the lives of children and youth in Vermont

Afterschool Programs in Vermont:
Supporting Success for All Students

As a society, it is our job to ensure that the future 
is in good hands, and that means making sure 
young people have access to a full range of  

opportunities throughout their childhood. When young 
people are engaged in their schools and communities, 
they are shaped by those experiences. If  instead they are 
struggling in school and lack opportunities to positively 
connect with their community after school, they can 
become increasingly discouraged 
and disconnected. 

One of  the biggest challenges 
facing Vermont today is the per-
sistence of  a significant gap in 

educational outcomes between 
low-income students and their 
higher-income peers. In the 
2009-2010 school year, over 36 
percent of  Vermont’s students 
lived in low-income families, a 33 
percent increase since 2000.1 This 
growing population of  students 
living in families struggling to 
manage life in poverty presents 
a challenge to us all. In Vermont 
as across the nation, low-income 
students are less likely than higher income students to 
enter kindergarten ready to learn, to graduate from high 
school, and to continue on to and succeed in college. 

Because many out-of-school factors directly influence 

academic achievement, we know that schools alone can-
not address the problem of  poverty and inequitable ed-
ucational outcomes. Children spend, on average, 1,000 
hours a year in school but 5,000 in their communities 
and with their families.2 How they spend this time can 
facilitate positive development and growth experiences, 
or place them at risk for negative outcomes.

Quality afterschool programs give young people the op-
portunity to explore new ways of  learning, to acquire 
new skills, and to form positive relationships with adults 
in their community. Good afterschool experiences liter-
ally help build a foundation that can transform a young 
person into a productive and engaged member of  our 
community. When that happens, we all benefit. 

Now more than ever, we need 
to make sure all Vermont chil-
dren are positively engaged in 
their schools and communities. 
While most of  our youth per-
form well academically and feel 
valued by their communities, an 
increasing number are not do-
ing so well. Often these young 
people are living in families 
struggling to manage life in pov-
erty. Research demonstrates that 
providing these youth with op-
portunities to access academic 
supports and enrichment activi-
ties after school and throughout 
the summer can have a signifi-
cant impact on both educational 

performance and positive community behavior.

This Vermont KIDS COUNT issue brief  will highlight 
several quality afterschool programs across Vermont 
that are supporting student success in our schools and 
communities. It will identify features of  successful 
programs, explore the various types of  afterschool pro-
grams offered, and offer recommendations for expand-
ing these programs to more Vermont communities. 

Quality afterschool programs give young 
people the opportunity to explore new 
ways of  learning, to acquire new skills, 
and to form positive relationships with 
adults in their community. Good after-
school experiences literally help build a 
foundation that can transform a young 
person into a productive and engaged 
member of  our community. When that 
happens, we all benefit. 
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Essential Elements of  Afterschool 
Programs
Research identifies several key afterschool program 

practices that contribute to increased student achieve-
ment and positive youth development. These include: 

Hiring engaged, well-trained, and dedicated 
staff. When afterschool personnel have these qualifica-
tions, strong connections between the student and the 
staff  result, leading to increased feelings of  self  worth 
in the student.3 

Offering professional 
development—specifically 

in afterschool program-
ming—for all staff.4 Effective 
professional development and 
training provides afterschool 
professionals with the tools 
and resources to ensure that 
afterschool time is not merely 
an extension of  the school 
day, but rather complements 
and reinforces what students 
are learning in the classroom.5 

Supporting different 
learning styles. Not every 
child learns the same; suc-
cessful programs acknowledge these differences by 
providing some form of  student choice when it comes 
to activities and participation.6 These choices not only 
keep participants more engaged by feeling a part of  the 
decision making process, but they also ensure students’ 
learning styles are best supported by the program.7 

Combining enrichment activities with  
academic supports. Enrichment activities support 
a range of  positive learning outcomes, including aca-
demic achievement, by “affording children and youth 
opportunities to learn and practice new skills through 
hands-on, experiential learning in project-based after-
school programs.”8

Successful Afterschool Models
While the above elements are important, there is no 
one-size-fits-all model for afterschool programming. 

Afterschool programs often differ significantly depend-
ing on the youth they serve, the goals of  the program, 
and the communities involved. Research indicates that a 

myriad of  afterschool program models can help strug-
gling students become more engaged in their schools 
and their communities. 

Community-based programs. Community-based 
programming is unique in that it connects students with 
adults from the community who build relationships with 
students while engaging in learning and recreational 
activities. The relationships formed through this type 
of  program provide students with a mentor with whom 
they build quality relationships and learn skills that can 
be applied both in and out of  the classroom. 

In addition to encouraging the 
acquisition of  new skills, these 
positive relationships lead to 
the development of  higher 
goals and aspirations among 
participants. These higher 
aspirations and feelings of  
self-worth not only increase 
the overall self- esteem of  the 
child, but lead to an increase 
in academic achievement be-
cause of  this newfound con-
fidence.

9

Summer programs. Sum-
mer programs often offer a 

blend of  recreational and academic activities to help 
maintain a child’s educational level between school 
years. Over the summer months, low-income children 
can lose up to three months of  reading skills, while 
more affluent students retain that same information.

10  

This summer loss has significant consequences. Re-
search conducted by Johns Hopkins University indi-
cates that two-thirds of  the achievement gap between 
lower and higher income youth results from unequal 
access to summer learning opportunities.11 

  
Focused tutoring programs. Focused tutoring and 
individualized instruction helps students achieve greater 
proficiency in academic areas where they struggle most. 

A recent study analyzing different types of  after school 
activities—tutoring, structured activity, or television 
viewing—found that activities that relate dirctly to 
learning or that foster positive school identity improve 
achievement.12 On the other hand, activities that dis-
place learning—such as watching television or “hanging 
out”—diminish achievement.13 

Effective summer models ensure that chil-
dren from all socio-economic backgrounds 
are actively reading and accessing learning 
opportunities throughout the summer. Often 
schools incorporate summer programming 
with their afterschool programs that run 
throughout the school year to provide year-
round supports to students struggling with 
critical academic skills.
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Vermont Afterschool Programs  
Supporting Student Success
Quality afterschool programs have a positive impact on the 
lives and learning of  Vermont’s children and youth through 
an effective combination of  flexible structures and spaces, 

additional time and personnel, hands-on learning, and dy-
namic community partners. Afterschool pro-
grams across Vermont provide learning sup-
ports and targeted interventions for struggling 
students in ways that are not always possible 
in the traditional classroom setting. During 
the afterschool hours, teachers and trained 
instructors can create the time and space to 
work with small groups of  students, often 
one-on-one or in pairs. 

Because Vermont’s afterschool programs are 
not a mandatory part of  the day, educators 
and instructors running these programs have 
to be creative about making learning fun and engaging. 
Instructors after school often bring in different media 
and supports, like using interactive computer software to 
reinforce math concepts or leading students in a cooking 
exercise to review fractions and measurements. 

Afterschool programs also play a key role helping to 
build connections between Vermont’s schools and 
communities. They bring students out into the com-
munity for hands-on learning experiences, for service 
projects tackling local issues, and to learn important 
career and leadership skills by working with area busi-
nesses and organizations. These programs also bring 

new skills and ideas back into schools 
through the involvement of  local volun-
teers, area artists, subject-area specialists, 
business owners, and others. 

In the face of  economic challenges and 
inequitable educational outcomes in Ver-
mont, schools and communities must 
work together to support young people 
by bringing in a myriad of  resources, 
expanding opportunities, and providing 
support and interventions for struggling 
students. The following represents a 

sample of  effective afterschool programs in Vermont 
offering coordinated and complementary educational 
opportunities for student participants. 

REACH! at Wolcott Elementary
The REACH! afterschool program at Wolcott Elementary combines enrichment activities and homework support 
with a special literacy tutoring program. The targeted literacy support is available for students who are referred by 
classroom teachers, parents, or Educational Support Teams. REACH! also runs a three-week summer camp, where 
three tutors are available for literacy instruction and support.

During the school year, individuals and small groups of  students work with 
the school’s Reading Recovery & Literacy specialist two to three times a week 
for 30 minutes. Program director Nicole Miller suggests that students enjoy 
spending extra time after school working on literacy skills. “They know the 
specialist very well and like the individualized attention they receive.”14 

Extra time and attention for these struggling students pays off. Using a web-
based assessment tool the program is able to measure student progress by 
determining gains using fall pre- and spring post- test scores. Those gains are 
then compared to a control group of  students with similar age, gender, and 
academic characteristics. The assessments show that students receiving literacy 
instruction demonstrate a 2.5 percent increase in words read correctly per 
minute over comparable students not receiving instruction.15

During the summer camp, participants meet daily for 30-minute tutoring ses-
sions. Staff  employ both school-based materials and strategies for instruction, 
as well as Read Naturally, a software-based program, to increase students’ flu-
ency skills. Spring and fall fluency assessments are also administered to each student. Results show that participating 

students lost 6 percent less fluency over the summer than similar students who did not participate in the program.
16

“Providing literacy and math 
interventions in our extended 
year programs has been an 
important factor in Wolcott’s 
academic success. NECAP 
scores in reading and math 
were above the State average 
this year, and extended year 
programs deserve some of  the 
credit for this achievement.” 

– Merri Greenia, Principal,
Wolcott Elementary School
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Linking Learning to Life
Linking Learning to Life (LLL) in Burlington is a community-based organization offering a variety of  programs that 
collectively work to accomplish their mission “to improve the educational success and career prospects for K-12 
aged youth through school, business, and community partnerships.”17

 To fulfill this mission, LLL provides youth with 

hands-on, real life experiences to help them succeed in careers, college and community.

Afterschool programming takes a different format and approach when serving older youth. LLL programs are designed 
to meet the needs of  youth who are most in need of  assistance to successfully complete high school, attain employment, 
and/or move on to postsecondary education. Youth participants are referred by 
school personnel and typically have one or more of  the following characteristics: 
are at-risk of  school failure; have identified disabilities; are refugees or English 

Language Learners; are living in poverty; are racial minorities; or are first-genera-
tion college-going.18

To meet the needs of  these youth, LLL offers a variety of  programs and ser-
vices including mentoring, community-based learning, service learning, job 
shadowing, internships, career exploration, supported employment for youth 
with disabilities, job placement with local businesses, and youth leadership de-
velopment. 

One particular program, College Connections, has been operating for 12 years, 
serving over a thousand high school students in Chittenden County and more 
recently, the Rutland region. College Connections participants have the oppor-
tunity to access individualized intensive support as they pursue college credits 
through a dual enrollment program. These supports include assistance with academic assessment, course registration, 
campus orientation, ongoing communication with college course instructors, and help with the college admission and 
financial aid processes. Ninety-three percent of  College Connections students face barriers to college due to low fam-
ily income, a disability, or being a first generation college student, a minority student, or an English Language Learner. 

In 2009, College Connections participants successfully completed 89 percent of  their college courses.19

Positive results like these occur across LLL programs, and are attributable to a unique focus on building strong con-
nections between students, businesses, and communities, and the array of  choices offered to students through LLL’s 
myriad programs. Executive Director Rich Tulikangas attributes LLL’s success to the ability of  its programs to be 
relevant, particularly to high school students. “Through participation in LLL programs, students see themselves as 
more than just students, but as mem-
bers of  a greater community. They 
start making important connections 
between the choices they make now 
with the careers and community en-
gagement roles they will ultimately 
pursue.”20

Through participation in 
LLL programs, students see 
themselves as more than just 
students, but as members of  a 
greater community. They start 
making important connections 
between the choices they make 
now with the careers and com-
munity engagement roles they 
will ultimately pursue.
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Winooski Promising Practices Tutoring Program
The Winooski School District runs an afterschool tutoring program at JFK Elementary School. Classroom teachers 
recommend participants for the program, typically students who are close to meeting expected state standards in math 
or literacy, but would benefit from extra support and time to gain proficiency. All tutors are licensed teachers who 

meet with students in pairs 1-2 days a week after school for an hour. 

The same teachers who work with students during the day are the afterschool 
tutors, providing an important link to school day learning. The program also 
has one literacy and one math coach, specially trained experts who work in 
the school during the day, and who offer support to instructors working with 
students after school. Program director Barbara Russ notes that this personal-
ized targeted instruction is very popular with students, “Kids love the one-
on-one time with their teacher. They are very willing to stay after school to 
get some extra help with reading or math.”26

The program uses classroom assessments to determine whether student achievement has improved as a result of  the 
tutoring, and the results are very promising. Pre- and post-test results show that after completing the six-week tutoring 
session, 100 percent of  students receiving math tutoring increased their scores.27 Seventy percent of  students receiving 
literacy tutoring increased their scores. On average, scores for program participants increased by 27 percent.28

Pre- and post-test results show 
that after completing 
the tutoring session 100 
percent of  Winooski students 
increased their math scores.

The Tapestry Program
Tapestry is a comprehensive afterschool and summer program that includes community-based social services, home-
work support, tutoring, and enrichment activities. Tapestry serves over 800 students at six elementary schools in the 
Rutland region; between 68 to 100 percent of  participants are eligible for free or reduced lunch, depending on the 
school site.21 Tapestry is intentionally designed to attract and reach those students most in need, and incorporates ser-
vices such as free transportation and home school counselors on site to support struggling students and their families. 
The program runs five days a week throughout the school year and for eight weeks during the summer.

A key feature of  Tapestry is the presence of  encouraging adults available to 
assist students with homework and to create enrichment opportunities de-
signed to promote positive social and emotional growth among participants. 
These adults include paid staff  and community volunteers. All Tapestry staff  
are school employees who receive extensive afterschool training and who of-
ten stay with the program for many years. 

Long-term relationships with positive adult role models are an essential ingredient for improving outcomes for struggling 
youth. Program coordinator Diana Pfenning indicates that “Some of  the staff  have been here for ten years—they are 
literally watching their kids grow up.”22 A 2009 survey of  participants suggests that these relationships are supporting stu-
dent success. Eighty-five percent of  respondents reported that the program made them feel better about themselves.

23

 
Tapestry also offers a full-year tutoring program, where participants meet with tutors in small groups for one hour, 
three days a week. Classroom teachers refer participants to the program, and then meet with the student and his or 
her parents to explain the referral and emphasize the importance of  regular attendance. 

Tapestry’s tutoring program has improved academic outcomes for regular attendees. Data show that 85 percent of  these 
attendees maintain or improve their raw NECAP scores.24 On the student survey, 95 percent of  those surveyed state that 
they like their tutor, and 88 percent believe they are better at both reading and math as a result of  the program.25 

Long-term relationships with 
positive adult role models are 
an essential ingredient for 
improving outcomes among 
Tapestry participants.
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Newport Summer Enrichment Program
Newport City Elementary School provides its students with the opportunity to participate in a Summer Enrichment 
Program (SEP). 100 students attend this six-week, full-day program that incorporates direct instruction with summer 
recreational opportunities for student participants. Students spend the first half  of  each day receiving instruction in 

reading and math at the school. In the afternoons, students go to a nearby beach for physical activity and adventure-
based learning. Fridays are reserved for community service projects and field trip experiences. 

Morning reading and math instruction occurs in classes led by a core teacher 
and several classroom assistants. The class typically starts with a group review 
of  core concepts, then, students receive personalized instruction individually 
or in small groups with the teacher or assistant. Students finish the morning 

by doing practical application activities, playing math or reading games that 
incorporate the skills they just reviewed. 

Program director Jeane Kadmiri states, “Our main goal in the summer is to 
keep kids thinking about math and reading so that when students return to 
school in the fall they have not lost ground from the previous year.”29 This 

emphasis on skill retention has results. An analysis of  spring report cards compared to fall report cards among 1st-5th 
grade regular attendees shows that in the fall over 90 percent maintained or improved their math grades, while over 98 
percent maintained or improved their reading grades.30

 
2009-2010 NECAP scores also indicate that 
children in the SEP are making strong aca-
demic progress. In the summer of  2009, 70 
percent of  participants in grades 3-6 were 
eligible for free and reduced lunch (FRL). Of  
those participants, 63 percent were proficient 

or above on the NECAP math assessment, 
compared to the school’s average FRL per-
formance of  52 percent proficient.

31 On the 
NECAP reading exam, 77 percent of  FRL 
participants were proficient or above, com-
pared to the school average of  65 percent of  
FRL students demonstrating proficiency.

32

Factors contributing to the success of  the 
SEP are: a close alliance with the school and 
community partners, intense staff  and team 
development, and high expectations to both 
make summer learning fun and to ensure 
learning is connected to the school day and 
has meaning to each student. The SEP has 
also worked hard to remove barriers to par-
ticipation, particularly among low-income 
students. These efforts include: providing 
free transportation to and from the pro-
gram, offering scholarships, and making a 
concerted effort to encourage parental 
involvement in the program.

An analysis of  spring report 
cards compared to fall report 
cards among regular Newport 
SEP attendees shows that in 
the fall over 98 percent main-
tained or improved their read-
ing grades.
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Supporting and Replicating Effective 
Afterschool Programs 
Afterschool programs in Vermont are using innova-
tive and promising practices to support student success 
every day. The Vermont Department of  Education’s 
recent study on effective practices in schools reducing 
the achievement gap found that “all three (successful 
schools) offer an afterschool program to students as 
well as a summer program.”33 

The programs highlighted in this brief—and many 
others doing similar work across the state—demon-
strate that afterschool programs 
are a critical component of  any 
effort to improve student aca-
demic performance, particularly 
among low-income students. 
Yet, the state does not dedicate 
a stable and consistent funding 
source for afterschool in Ver-
mont. The bulk of  the funding 
for Vermont’s programs comes 
from the federal government, lo-
cal schools, community partners, 
family fees, childcare financial assistance, and chari-
table foundations.

Because we do not allocate state funding for after-
school, we have relatively little information about what 
the “state of  afterschool” is in Vermont. Other states 
have commissioned studies to determine what and 
where unmet afterschool needs are, how to expand the 
use of  best practices in afterschool programs through 
the use of  established quality standards, and how 
to evaluate the effectiveness of  these standards 
across communities using common assess-
ment tools. Vermont should commission such 
a study, in order to better understand what the 
afterschool needs are across the state, and how 
we can best use our collective resources to meet 
those needs.

Conclusion
We know that the time students spend out of  school 
matters. Youth who are engaged in constructive pursuits 
during their free time are more likely to develop initia-
tive, better understand themselves in relation to others, 
experience optimism toward the future, and develop 
skills and competencies that promote a successful transi-
tion to adulthood.34 

Vermont’s afterschool programs positively engage our 
youth every day, and they offer significant promise as 

a component of  any comprehensive effort to improve 
student outcomes, particularly among low-income stu-

dents. Since quality afterschool 
programs can play an important 
role in assuring our children have 
the opportunities they need to 
be successful citizens and future 
leaders, we need to take collective 
responsibility for supporting and 
replicating them across the state. 

A first step towards doing so is to 

survey the state of  afterschool in 
Vermont. Vermonters need better 

information about what communities’ afterschool needs 
are, which quality programs offer the most potential for 
supporting students, and how we can evaluate program 
success. Once we have that information, we will be in 
a better position to determine what more we need to 
do in order to ensure that all students are able to access 
quality enrichment and learning opportunities in the af-
ter school hours.

Since quality afterschool programs 
play an important role in assuring 
our children have the opportunities 
they need to be successful citizens and 
future leaders, we need to take collective 
responsibility for supporting and 
replicating them across the state.
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